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CP^TE^ I: THE PRO GRAM 



The Teacher Self-Help Project is an effort to provide 
children from low income areas in District 30 with a quality 
education 'by improving the methods by which teachers are 
trained and the manner in which they use their preparation. 
It is also an ar;:bitious attempt to systematically combine 
theory, research and practice in an ongoing operational 
field based project. 

The project, which is a recycled component in the New 
York City School --'Co'itauniicty Interaction Umbrella Program, 
addresses itself to the primary needs of children in New 
York City. These needs are for the development of facility 
in the use' of the English language and for the development 
of basic reading skills o These needs have been effectively 
identified throughout the city by means of stsindardized 
achievement tests , administered yearly, as well as the annual 
October 31 Language Suirveyo ■ - ^ 

Parallel to the needs of the children for improvement 
of language and/or reading skills is the need for teachers 
to provide appropriate instructional experiences in these 
areas . ^ 

The training of teachisrs has generally taken, place on a 
college campus, far removed from the site at which the -teacher 
will later engage in his/her work. In majiy cases, the 
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educational theory and methodology discussed in the university 
setting do not adequately prepare teachers for the reality or 
the demands of the urban school situation/ 

The Teacher Self-Help Project has been developed in an 
effort to correct- this deficiency. The project provide.^ a 
trainin.'-- component de^signed specifically fc^^^^JJie children to 
* be taught. The Teacher Self -Help' Pro .^ect offers each school 
in District 30 the oppoi^tunity to design a training program 
suited 'to its particular needs. The design of each program is 
' the effort of the school supervisor. The supervisor seeks 
teacher and pai'ent input and involvement in the design of the 
program so that it will reflect the needs of that particular ■■ 
school, its teachers and its children. Training procedures 
are designed to utilize the services of teachers and supervisors 
in project implementation. 

In addition to the training aspect of the program, a 

series of derrions tration projects operate in three schools in.. 

District ,r3C. ^ach project provides 50 chiliren with corrective 

readin^^ services 2 days a week. These children were selected 

on the basis of their score on the New York City Reading Test 

o 

or the r^'etropolitan Achievement Test. 

A third di^priension of the project provides small group 
tutoring to. 55 children v/ith reading scores that indicate a 
discrepancy between vocabulary (development and reading compre- 
hension^ This programmatic activity is offered on a daily basis 

li 
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at one school o The small gi^oup) tutoring is , provided by 2 
Educational Assistants who are directly under the supervision of 
a licensed teacher.. 

The pr'o.joct was schociuied to operate during regular school 
hours from September 1975 through June 1976; however, due to 
late program approval, all components of the program were not 
fully operative until December 1975 - 

The objectives of the program were specified in the program 
proposal follows: 

1. As a result of participation in the program, 
50/0 or more of the pupils attending 7y/i or 
more of. the scheduled sessions will atltain a 
significant improvement in reading ach\ievement 
as measured by the pre-post comparison^of the 
city-wide reading test, for 1975 3Jid 1976 or an 
equivalent standardized reading test. \ 

■ ' \ 

2. As a result of participating in the pi^og^am, 
';0^:J or.^more of the pupils attending 75?'c Qr more 
of the scheduled sessions will increase their 
languaf;e ability by 1 level- as measured by the 
?;ov/ York City Fluency Scale on a pre-post 'basis . 

3. Teachers participating in the program will show 
at le^st one point improvement in ratings on 

a 7 point scale in at least two dimensions.' \ 
The instrument , will be designed by the evaluator 
and administered to a sample group of principals 
on a. pre-post basis. 

•> The program, as actually implemented, will 

coincide with the ' program as described in the 
proposal and any . subsequent modil'icat ion or adderiida 

• Tne project staff consisted of 1 Program Coordinator, / 

'1 re.-uiarlv assigi-'ied Der diem teachers and 2 PJducationai / 

Assistants o The number of program participants was 205. 

150 children participated in the corrective reading services 

provided while an additional 55 children participated in the 

small group HiSL' tutoring. . I 
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CHAPT^^R 11:. EVALUATIVE PROCEDURES 



The evaluation objective::; specified in the evaluation 

desi:;:n were as follows: 

Evaluation Objective yl ; To determine whether, aa a 
• result of participation in the corrective reading 
"component of the Teacher Self-Help Project, 50% 
or more of the pupils attending 75% or more of the 
scheduled sessions will show a statistically signif icsint 
difference between the real ' post-test score and the 
anticipated post-test score. 

lol Subjects ; All participants in the programo 
N-150 

ir?. [method and Procedures: The appropriate level 
of the Metropolitan Achievement Test (Reading) 
will be administered twice: during December 

1975 and April 1976. 

# 

1.3 Analysis of Data ; Data will be analyzed' by the 
"Real (treatment) Post-test vs. Anticipated 
(without treatment ) Post-test '* design. 

1.^ ^Pime Schedule : Pre-test December 1975 

Post-test April 1976 

Li^aluat ion Object ive ffZ ; To determine whether, as a 
result of participating in the program, 50% or more of the 
pupils attending 75% 0^ more of the. scheduled sessioias 
will increase their language ability by 1 level as 
measured by the New York City Fluency Scale, on a pre- 
post basis . ' ' 

2.1 Subjects : All program participants in the ESL 
component of the program at P.S. 70. N=55 

2.2 Method and Procedures : The New York City Lsmguage 
Fluency Scale will be administered on a. pre/post 
basi.y . ■ . ■ ~ 

P..'^^ Analysis of Data : For the purposes of quantification, 
the scale will be converted to a 1 to 6 sca.le 
in which 1=F and 6=A. The pre and post ratings 
will be subjected to a t test to determine the 
significance between the pr,e-test mean and the 
post-test mean. 




8 



' (5) 



■■ i * * • 

2.4 Time Schedule : Pre-test O,ctober 1975 ' 

Post-test April 1976 
^ • * •» 

Evaluation Objective f^3 : To determine if all teachers 
that partica^pated in the training component have 
demonstrated at least one point improvement in ratings 
on a 7 poin;t scale in at least two dimensions. This 
instrument wfll be administered to a sample group of 
principals on a pre-post basis. 

3.1 Sub.i ects ; All teachers ^ that have participated 
m the^ Teacher Self-Help Pi:ojecto 

3.2 Method and Procedures ; All principals that 
have conducted a Self-Help Preject in their 
school will complete the rating scale on a* 
pre-post. basis • 

3 '^3 Analysis of Data t Results of ^he pre and post 
administration of the rating' scale , will be 
quantified and analyzed. Pre and post test 
ratings will be subjected to a t test to determine 
, the significance between the pre-test noan and 
/the post-test mean. 

Evaluation Objective To determine the extent to 

which the prograjn as actually carried out, coincided 
with the program as described in the program proposal. 
In i-ts evaluation report, the evaluator-consultant 
will make a statement concerning the extent of this 
implementation and, where serious discrepancies exist 
between proposal and program, provide a description of 
discrepancies. - . • 

Formal evaluation of the Teacher Self-Help Project for the 

1975-76 school year began, in February, 1976. The evaluative 

effort was to focus on the degree to which the program objectives 

were met Evaluation procedures included both process and product 

evaluation. i>lethods for the evaluation were as follows: 

1. Direct observation of all aspects of the programo 

2. Interviev/s v/ere conducted v/ith the Program 
Coordinator, the three corrective reading teachers, 
and the two Educational Assistants relative' to 



the program's functioning. 
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The Metropolitan Achievement /Pest was admiiaistered 
to all participants in the correc tive^reading 
component in Deijember, 1^75 and April, 1976^ 
The results oT these pre- and post-tests were * . 
statistically analyzed to measure significsmt 
improvement^ in reading achievement. 
The New York Ci,ty Scale of Pupil Ability to Sj)eak 
Knj.^^li:3h was administered to all participsints in 
the ij;3L email group ' tutoring component in Octd^ier, 
1975, and again in May, 1976. The results of 
these pre- and post-tests were statistically 
analyzed to measure significsmt improvement in 
English lai'iguage fluency. : ' ' * 

Questionnaires were distributed to 5 principal's 
that held a Teacher Self-Help Project m their 
school^uring the 1975-76 school year. They were 
asked to complete a rating scale for each teacher 
that had participated in the project.* The sca],e 
v/as designed to measure the growth of the teachers 
in six areas of the teaching/learning process. • 
The ihstrum(:}n*t v/as to be administered on a pre/post'' 
basis but the principals only completed the 
instrument on a post basis c They assumed that 
the rating scale was tu be completed only after 
they had conducted a Teacher Self-Help Project in 
their school. This change in the evaluation 
objective is -refitted in Chapter III. The 

10 
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treatmeQ;t of data and the analysis of sa:me has 
been adapted so that the effectiveness of the 
H Teacher' Self-Help Project cein still be measured^ 

In order to accurately record information, it. was necessary 
for the evaluator to develop. the following instruments:' a 
project "data form and a questionnaire for principals. ^ A data ^ 
collection fo^ni v/as also developed 'to enable the {pro ject staff 
to provide the evaluator with the necessary pre and post-test 
'data. • " ' * 



CHA.PTE;R III: FINDINGS 



Teacfier -Trainin^ ^ 



During the 1^75-76 school year, 14 Teacher Self-H*elp 
Projects were implemented in 8 of the district's schools, 
A wide range of curriculum areas were covered in depth during' 
the training. Per diem substitutes were provided for each 
school to cover the classes of teachers participating in the 
training. Funds for per diem substitutes were provided through 
"the pool of days ". which had been incorpora^ted into the project' 
desigHo 

The schools that participated in the training program, as 
well as the number of teachers trained^^ a, particular curriculum 
alrea, are indicated in Table 1. ^ 



TABLE 1 . 
Participation in Teacher Self-Help Project 

Number of Curriculum 
School , Teache.rs Area 

P.S. 2 ^' 3 ' . Science - grade 6 

P,S. .11 ' 9 Developing Listening and 

^ . ' Learning Centers in — . 

• • • \ Lajiguage Arts and Mathematics 

P.S. 11 " \ 9 Music 

P. So 70 \3 ' Gifted 

P.S. 70 ' 18\ ' R^adin^ - grade 1 

P.S. 70 8/ ^ .Social Studies . 

P*3. 112 .'12- ' General updating of tenured ' 

t^eachers and rea^ding instruc- 
. ' \ tion ' 

P.S. 122 " 13 ' Math Lab 

P.S. 122 ; 12 . - " Developing Music Curriculum 

^ • in grades 2 and 5 - 

P.S. 151 7 . * Techniques in Music Instruc- 

. ' tian 

P,*S'. 151 » 6 . ' M^th Instruction ✓ 

P.S. 151 9 Lajiguage Arts and Social 

' ' ' Studies using the Library 

P.S. 152 6 Intellectually Gifted 

Children (IGC) . ^ 

P.S. 166 - ■ 1 . Upgrading of ''teacher ' s 

skills 



' 116 teachers participated in "the program 

i 

, To ascertain the effectiveness" of the Teacher -Self-Help 

f 

project, 5 .principals were asked to rate the improvement th^t..^ 

teachers made iri six areas ^ of the teaching/learning process. 

A seven-^point scale wa^^u^ed. A total of^ 81 responses were- ; 
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received from 5 principals. The results are found in Table 2. 



^ TABLE 2 

Principals' Evaluation of Training 
N' = 81^ 



Item Meain S D 

a. Specific procedures for 

diagnosis " 6.56? ;835 

b. Methods of corrective instruction 6.61? •ySl 

c. Use" 01"' instructional materials 6o753 .602 
d^ Procedures for pupil evaluation 6.5O6 .808 

e. . Methods, of individualizing 

instruction' 60 6^1 .638 

f. . Techniques of parent involvement 6.53O .726 

The response to thrs questionnaire is impressiveo Principals 
indicated that the teachers exhibited exceptional growth in the 
six areas. The area rated highest (fnean =6.753) is the one dealing 
v/ith. the use of instructional materials (item c). The area rated 
lowest (mean ^6.506) is the one dealing with procedures for pupil 
evaluation (item d). 

The Program Coordinator has prepared special booklets that • 

V/ 

are used at many of the Teacher Self-Help Projects^ Lesson Planning , 

Answers to Discipline and Teachers and Parents Togethe."^ provide 

m 

pra'ctical and helpful information to experienced as well as new 
teachers. The First Day on Target is a most useful pamphlet for 
the beginning teacher. 
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The Corrective Reading Program 

A total of 150 children participated in the Corrective -Reading 
Program. The program operated at three schools in the district: 
P.S. 11, P. 3. 70, and F.S. I5I. The program serviced the following 
grade levels at each school : 

P.S. 11 50 children, grades ^4- through 6 

P. 3^ 70 - 50 oiiil dren, grades 3 through 5 
F.S. 151 - 50 children, grades k through 6 

The program operated two days weekly at each of the three 
schools. Kach participant received -^5 minutes of instruction 
each day. The average size of each instructional group was 10. 

The ^iteria for the selection of participants in this 
facet of the project was based on the results of the Ketropoli'tan 
A'cnievement Test in Reading. All childreh who were between 
.5 and 1.5 years defivCient in reading achievement, &s indicated 
by the y.AT, were eligible for program inclusion. 

In order to determine the effectiveness 'of this programmatic 
effort, Scores from' the Deceiaber, 1975 administration of the 
:v',AT, were compared with scores from the April, 1976, (post) 
administration. The use of. the historical regression formula 
convei^ted the December, 1975 scopes into the predicted post-test 
scor^es for each participant. 

The folJ^wing table' provides an analysis of test dat^ for 
3rd and ^xh grade participants. • ^ 
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TABLJ 3 
Teacher 5elf-?ielp Fro.iect 

PuT^il Reading": Scores 

.otroT'Olitan Achievement Te5j 

E 1 0 .T; Gn t ax" V Level 

Gx^acles ^ and 4 



- 69 



Foi^t-test 



iCtual 



:.oan - 3.3^7 
SI: - /M^ 



vol c^:^ T.il'i cane e - ,01 

• r "j 1 , r^" ■ ^' ■'"i ■ ' " 

l.cvol 0 :: i ricancc ~ .05. 

;r:Lr;s" in ;T:^ido equivalent - 0.221 
01^ 2 , 21 r:;Onthr: 

Th-- r:rrtiicte'l or anticinated post-to:^ t i^iean lor '■■ra:ies 3 

ani ^ v/a:^ 3.126. Thi^^ actual po3t-test mean v/as 3- 3-^7. This 

i!niir;aTcs a nrov;th o:" 2.2 :-:or.tho beyond expec tatidn . " Ir. 

orplyin-: zhc: t-trnt (t = 2.005) v/o can observe that the:.;e 

r-core.-^ aro a i i':ni.:'icant at the .05 level. 3a5jed on the data, 

ani analy-iin of ^a/;^, there ha:^ been a si.Tiificant ■::ain 

T:.'C 'ra:., rar t:lcipar:t:: in ;:rades 5 ^"'^-^^ v;^ere al5:o torited 
on ""^'.e .'^.a-'::e pre arxl por.:t te.stinr; basis. The followinr table 
provii'-r^ an arialyais o: t:\eir performance." 
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Teacher Self-Help Projecl: 



PuT)il Reading; Scores 



' tronoli tan Achievement Test 

Intermediate Level 

^ Grades 5 and 6 

:; - 60 

~ont-tr.- 1 roGt-tect 
■ :'o::irr: ~ :i ' Actual 



'ean . '.^ ' : .o-^r: ^i- , ^6 ' 



CoiT-l-itio:: Coefficit-nt (r) ^ 0.702' 
i.evol of '7^i:'ican.cX' -■ .01 

V:vlue of t 2.699 
L-'^v^l^of .-^i ■ riil'icance .01 

"iiinr. in ,::'ado cquivalorit - 0.235 
or 2 . no nth 3 

"r:-': predicted posc-tesc ::.oa:: for ^^rades 5 and 6 v;an -^.710, 
Th--;' '-^c t-j.3:l T^oat-tent :;:ear. v/an 4.965. This iridicktes a .^.'rowth 
0: app'roxi.'.-.at el y . 2 . 4 :-:onths beyond expectation. In applyinjf; ' 
the t~T.'-st (t = 2.699) v:'e can observe that tho.se scores art^ 
i'^i.-T. if leant at the .01 level. r:a.':ed on the data, and the analysis 
c ."^ ::a. ha:: boon a ri n^if leant ::a.ir\ rs/ie by th^'^ :yzh and 

6i:h ■"'rale participa::its . 

■ - The total nuT.ber of students in this component for v/ho:r! 
data VPS available v/as 120. A da.ta loss of 21 participants occurred, 
These children, v/ere either absent for the adninis tration of the 
post-test, or had trar^sf erred- to other schools. 

Of tiie 120 children to'sted, 69 participants (.52f0 indicated 
a si{;nificant grov/th on the pre/post administration of the 
•Therefore, objective #2 has been .raet. , 
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usK the objective has beenmet, it is obvious that the 
pe.rforma^e o^participants as a whole, can be enha/iced. Further 
consi/eration of \this facet of the project's activities should 
be ^^eviewed. Faq'tors that seem tc mitigate the successf ulness 
thfe Corrective Reading Program include extremely late imple- 



mentation of th.e program due to delayed approval of funding. No 
actual instri/ction began until January, 1976\- 

H^nstruction was provided twice weekly. At most, each 
^s^art:icipant received 30 hours of instruction by the end of April. 
Also, in reviewing students' progress, it should be realized that 
a relatively short period of time elapsed between pre and post- 
testing. All of these factors should be considered in the 
design 01 the Corrective Reading Program for the 1976-77 school 
year. 

The -ESL Program 

The rJnglish Language Program provided a program of saall 
group tutoring in Engligh language skills development. The program 
serviced 55 students, grades 2 thraggh 3, This aspect of the 
program oper^ated at P,S. 70 during regular school hours. All 
participants received small group instruction in developing 
fluency skills and in vocabulary acquisition. Daily instruction 
was provided by two Educational Assistants, This facet of the 
program's activities began in October, 1975- Criteria for the 
selection of target children included: - ' 
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those children who have a discrepancy between 
the vocabulary and reading comprehension scores' 
on the MAT of .5 or more and are originally 
non-English speaking students.. ' 
those children whose limited language skills 
hamper their classroom participation and who are 
' not receiving any other supportive servic'^s. 

In order to determine the . effectiveness of this programmatic 
effort, scores from the pre and post- administration of the New- 
York City Scale of Pupiis Ability ta^Spoak i;:nglish were compared. 
Pre-j;esting was done in October, 1975 and- post-testing took 
place in late April and the first week^of May, 197.6. Scores 
wer-e quantified for the purpose of analaysls, i.e.., A=6, B-5» 
C=^, D-X, E=2, F=l, 

The following table prqvide's an analysis of test data for all 
program participants. . 

TABLg ' 5 ^ . • . , ■ 

Teacher Self-Help fro.ject 

Pupil Fluency Scores 

New York City Scale of Pupils Abiluty' to Speak English 

Grades 2^ through 5 ^ . .. 

N = 51 ■ ' ' ^ ; 

Pre-test Pos-t-test 
Actual Actual 

r.iean = 2.960 ' \. K-ean^ = ^.137 

SD 0,34/^' SD = 0^.721 
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Table 5 continued, 



Correlation coefficient (r) = O.I38 
Level of significance = .001 

V 

Value of t = 9.983 . ' 

Level of significance = ,001 
df = 50 

The data loss incurred was k. These children had left 
F.S. 70 . 

The pre-test rhean was 2,960, The post-test mean was 4.137. 
This indicates a significant growth for the participants.^ Pre-test 
•scores indicated that participants only spoke English in those 
stereotyped situations for which he has learrled a few useful 
words and expressions. PCst-test scores indicate that' participants 
can speak English well enough for most situations met by typical^ " 
native pupils, of like age', but still must make a conscious effort 
-to avoid:^the language forms of some foreign language. In applying 
the t-te'st (t = 9.983) » we can see that these scores are .significant 
at the .001 level. Obviously; there has been significant growth 
made by program participants as a result of the treatment . 

The Teacher Self-Help Program was evaluated during the 
197^-75 school year. The previous evaluator x-econimended ah 
increase in tne number of paraprof essionai staff. The Program 
Coordinator adde.d a second Educational; Assistaivt to the. project 
staff. Therefore, this recommendation has been implemented.. ' 
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CHAPTER IV i ■ SUMMARY OF MAJOR FINDINGS. 
■ * CONCLUSIONS AND RECOMMENDATIONS 

The Teacher Self-Help Project is a well-designed program., 
that reflects careful planning. The progra-n^ has been implemented 
fully according to proposal specifications. 

The training component of the Teacher Self-Help Project is 
exemplary in nature.' The program recognizes the fact that each 
school has unique training needs that are known best to that < 
particular school. To respond to this, the Teacher Self-Help ■ ' 
Project af fords .^all schools in- District^'30 the opportunity to 
assess their^ professional training needs , and to design and imple- 
ment a' training program suited to these needs'. This facet of the, 
program has been executed in a superlative, manner. 

The corrective reatiing component, although it achieved its 
objective, can only be viewed as having a minimal effect on the 
target population.- It appearb that the primary reason for the . . 
lack of gains .in'-this aspect of the pro ject' is . late implementati^ 
of the program due to delay in funding. ^ 

■■ Specific recommendations iricl-ude: ' , 

1. ' Recycle the. Teacher Self -Help Program forvthe 1976-77 

school year. 

2. Wider dissemination of the effectiveness ^of the training 
component should be attempted. It has proven itself worthy 
of replication. Aside f rom^ its educational value, it ' 
presents a cost effective technique while providing an 
exceptional program of staff development. 

3. Assurance of funding should be " available in ^September. 
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The corrective reading program should be implemented 
in September. Pre and post-test data should be drqwn 
from the April I976 and April 1977 administration of 
the New York City Reading Test. 
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A P r E K D I X 



T^ACiiiA s:l?-h::lp pkojjc 



Trincipal ".Zvcluation Questionnaire 



ERIC 



TEACHER SELF-HELP PROJECT 



PRi;;CIPAL E^/ALUATICN-- QUES'^CNT^^AIRE 



School 



Date 



FLFASE :CTE: All resDonses vrlll be held in strict confidence and will - 

be used only for evaluation of the Teacher S9lf-Help Project. 



Instructions: Eased on your observation of thcsG teachers who participated 
in the Teacher Self-Holp Project conducted at your school^ 
. indicate the growth denonstrated by each teacher participant 
as a result of ihvQlvement in the.pror^ram. Please conpl^te 
one questionnaire for each teacher .participant • 



c-ocitic procec'.;res for dia^^nosis 
2 ^.3^ . h 



no 

net ices ble 
rrbwt'.: 



average 
gravrth 



"Methods of corrective instruction 
1 ' 2- 3 h 



noticeable 
^r owt h 



average 
growth ■ 



U^e c'f nstriic t: cnal r.aterials- 



( 



gained 
a grea^t 
deal 



gained 
a great 
deal . 



.6 



no 

noticeable 
growth 



. average 
growth 



Procedure for pupil eralunticn 



no 

noticeable 
i^rcvrth 



average • 
growth 



gained • ^ 
a' great 
deal 



gained 
a great 
deal 



23 



P/ r^'E 2 



':etircds of indiv' r^.i:-li"in^ instruction 
12 ^ h 



no 

n" tl CO a Vie 



7 



p;3ined 

f;:re5t 
deal 



no 

notice.'} ule 



::verf:ir:e 



rx^inod 
deal 
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